
Consult Applying What We Know above, which summarizes the characteristics of high-
quality early childhood programs, based on standards for developmentally appropriate practice
devised by the U.S. National Association for the Education of Young Children. These standards
offer a set of worthy goals as the United States and Canada strive to upgrade child-care and ed-
ucational services for young children.

�Educational Media

Besides home and preschool, young children spend much time in another learning environ-
ment: television. The average 2- to 6-year-old watches TV from 11⁄2 to 2 hours a day—a long time
in a young child’s life. During middle childhood, TV viewing increases to an average of 31⁄2
hours a day for American children and 21⁄2 hours a day for Canadian children (Comstock & 
Scharrer, 2001; Statistics Canada, 2003d). Preschool and school-age boys watch slightly more than
girls. Low-SES children also are more frequent viewers, perhaps because their parents are less 
able to pay for out-of-home entertainment or their neighborhoods provide few alternative 
activities (Bickham et al., 2003). And if parents watch a lot of TV, their children usually do, too.

Each afternoon, Sammy looked forward to his favorite TV program, Sesame Street. It uses
lively visual and sound effects to stress basic literacy and number concepts and presents engag-
ing puppet and human characters to teach general knowledge, emotional and social under-
standing, and social skills. Today, more than two-thirds of North American preschoolers watch
Sesame Street, and it is broadcast in over 60 countries (Raugust, 1999).

The more children watch Sesame Street, the higher they score on tests that measure the pro-
gram’s academic goals (Fisch, Truglio, & Cole, 1999). One study reported a link between

CHAPTER NINE: Cognitive Development in Early Childhood � 347

PROGRAM 
CHARACTERISTIC SIGNS OF QUALITY

Physical setting Indoor environment is clean, in good repair, and well ventilated. Classroom space is divided into richly
equipped activity areas, including make-believe play, blocks, science, math, games and puzzles, books, art,
and music. Fenced outdoor play space is equipped with swings, climbing equipment, tricycles, and sandbox.

Group size In preschools and child-care centers, group size is no greater than 18 to 20 children with 2 teachers.

Caregiver–child ratio In child-care centers, teacher is responsible for no more than 8 to 10 children. In child-care homes,
caregiver is responsible for no more than 6 children.

Daily activities Most of the time, children work individually or in small groups. Children select many of their own
activities and learn through experiences relevant to their own lives. Teachers facilitate children’s
involvement, accept individual differences, and adjust expectations to children’s developing capacities.

Interactions between Teachers move among groups and individuals, asking questions, offering suggestions, and adding more 
adults and children complex ideas. Teachers use positive guidance techniques, such as modeling and encouraging expected

behavior and redirecting children to more acceptable activities.

Teacher qualifications Teachers have college-level specialized preparation in early childhood development, early childhood
education, or a related field.

Relationships with Parents are encouraged to observe and participate. Teachers talk frequently with parents about children’s 
parents behavior and development.

Licensing and Child-care setting, whether a center or a home, is licensed by the state or province. In the United States,
accreditation voluntary accreditation by the National Academy of Early Childhood Programs, www.naeyc.org/

accreditation, or the National Association for Family Child Care, www.nafcc.org, is evidence of an 
especially high-quality program. Canada is working on a voluntary accreditation system, under the 
leadership of the Canadian Child Care Federation, www.cccf-fcsge.ca.

Sources: Bredekamp & Copple, 1997; National Association for the Education of Young Children, 1998.
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