
critical that you review and evaluate it. Any video that is used in support of your les-
son plan should be thoroughly previewed and evaluated to be sure it is appropriate
to the content and of the quality necessary to engage the learners. Table 10.2 pres-
ents a rubric that you may find helpful in previewing and evaluating video media.

Creating Videos for Teaching and Learning
It may be desirable or necessary to create your own instructional videos to precisely
support the lesson you are teaching. Such teacher- or student-made videos may be
necessary if appropriate support video is not commercially available or if the lesson
calls for students to capture images and record them themselves. In that case, you
might want to create your own videos to be used in instruction.

Today’s camcorders, whether traditional or digital in format, offer a relatively
easy-to-use technology even for those who have never used a video camera before. In
fact, creating a video is more complex in the planning stages than in the recording
stage. Video production requires careful consideration of the images and sounds that
will be captured. Just as it is helpful in planning a web site, storyboarding is also a
powerful tool to plan a video sequence (see Figure 10.7 on page 330). Storyboarding
allows you to consider the relationships of the video images, sound, and use and posi-
tioning of props. A well-articulated storyboard is likely to result in a well-constructed
video. Of course, using technology means that you can create electronic storyboards
today instead of making a physical storyboard from cards or paper.

The key to planning a successful video recording is to use the potential of the
motion images offered by the media to best advantage. Capturing moving images or
editing images to simulate motion brings video images to life. Recording images that
are barely moving, such as an individual giving a lecture, tends to result in video that
is static and unengaging. Moreover, motion should not only enhance the captured
images, but also help the instruction to move through its intended sequence. Video
motion can be accomplished through the capture of video images or through various
camera techniques. For example, even when you take a video of a static object, you
can impart a feeling of movement through changes in camera angles, camera move-
ment, or varying the scene while filming or editing (Kemp and Smellie, 1989).

A second feature that should be carefully considered when planning a video is
the use of time. When a learner examines a still picture, he or she can study it for as
long as is necessary. With videos, however, the images move along whether the
learner is ready or not. To plan effective video, it is important to plan for the amount
of time that will be allocated to each image before moving along to the next. In this
way, you decide how long to film a given scene so that both recognition of the
images and comprehension of the message can take place.

Once planning and storyboarding are completed, you are ready to film the
video. Usually, your video will consist of a sequence of shots filmed after another or
edited into the sequence you desire. Each individual shot can run at variable lengths
with sufficient time for the viewer to comprehend the intended message. Table 10.3
on page 331 summarizes different types of shots and video techniques that can add
interest to your video.

Once you or your students have captured the video images you have planned for,
the images can be further edited to resequence them or to add special effects, transi-
tions, and text frames. Traditional video editing equipment is relatively expensive;
however, because many schools include video production classes as an option, this
equipment is now available in more and more schools. If you are interested in editing
traditional video, it is a good idea to check at your school to see whether the media
center or video production class has video editing equipment you could use. An alter-
native would be to convert your traditional video to digital by using a video capture
card and then to use digital video editing software to manipulate it. Such software
can be run on most of today’s multimedia computers and is relatively easy to use. Of
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VIDEO TITLE: 

DESCRIPTION: 

SUBJECT AREA APPLICABILITY: 

LENGTH: COST: VENDOR:

COMMENTS:

Using each of the following criteria, evaluate the effectiveness of the video for teaching and
learning. Mark the box that best reflects the video with reference to the evaluation dimension.
Select videos that score 4 or more in the most dimensions.

Dimension 1 2 3 4 5
Poor Below Average Average Above Average Excellent

Relevance to
Curriculum

Currency and
Accuracy

Engages 
Learner

Support 
Materials

Technical 
Quality

VIDEO EVALUATION RUBRICTABLE 10.2

Video does not 
address significant
aspects of the cur-
riculum; addresses
few targeted
objectives.

Video includes
both relevant and
irrelevant ele-
ments; minimum
objectives are met.

Some video ele-
ments add to and
clarify the curricu-
lum concepts;
some are extrane-
ous; some objec-
tives addressed.

Most video ele-
ments add to and
clarify key curricu-
lum concepts and
address targeted
objectives.

All aspects of the
video significantly
add to and/or clar-
ify key curriculum
concepts; meets
objectives.

Video is not current
and has a signifi-
cant number of fac-
tual inaccuracies.

Video is somewhat
current in images
and content;
mostly accurate.

Video is overall cur-
rent and accurate,
but there is suffi-
cient dated content
to be distracting.

Video is mostly
current and accu-
rate; occasional
images are dated
and some facts are
less than accurate.

Video includes cur-
rent images and
presents content
that is accurate.

Video components
do not provide suf-
ficient interest and
variety to engage
the learner.

Video includes a
number of ele-
ments that are
likely to negatively
affect the learner’s
attention.

Some video ele-
ments are interest-
ing, while others
are lacking; some-
what motivating
and engaging.

Most elements of
the video are inter-
esting and motivat-
ing; some elements
may not keep
learner interest.

Video is interesting
and provides
motivation; fully
engages the
learner’s attention.

No additional sup-
port materials are
available with this
product.

Few additional
materials are avail-
able; those included
are of average
quality and provide
limited support.

Some additional
materials are avail-
able; quality of
additional materials
is good; some tar-
get key objectives.

Key materials of
good quality are
available to accom-
pany the product;
most are of high
quality and target
objectives.

Ample additional
materials are of
high quality, are
easy to use, and
target key
objectives.

Video is overall of
poor video and
audio quality; pro-
duction values and
quality are minimal.

The video is of
moderate technical
quality, ranging
from poor elements
to average produc-
tion elements.

Aspects of the
video range from
average to good
quality in terms of
production.

Most aspects of
the video are well
done in terms of
audio and video
production.

All aspects of the
video are excellent
in terms of pro-
duction quality.

This and other downloadable forms and templates can be found on the Companion Web Site at www.ablongman.com/lever-duffy.

Storyboarding is an
important first step in
shooting your own videos.


